CALL (computer-assisted language learning) has tremendously transformed the teaching of language, with its wide application in many aspects of language teaching. However, how to integrate CALL into the teaching of culture is still rarely discussed. The purpose of the paper is to explore feasible models for teaching culture in CALL and their effects on students' acquisition process. Based on two fundamental pedagogical approaches (participatory pedagogy and multiliteracies pedagogy) for teaching culture, this paper proposes three pedagogical models (problem-posing model, web-quest model, and computer-supported collaborative learning model) for teaching culture in CALL. In the end, this paper illustrates a combination of the three models in real CALL setting by a cultural teaching case. A questionnaire survey and interviews are conducted to reflect on students' feedback, which gives an insight into possible adjustments in teaching models and the paper also proposes future possibilities in applying these models into teaching culture.
Introduction
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situated practice learning opportunities is to socialize learners into those communicative activities in which they are expected to become competent. The purpose of overt instruction is to provide opportunities for learners to focus on, practice and eventually take control of the various linguistic and other relevant conventions needed for competent engagement in their communicative activities. The purpose of critical framing is to help learners to stand apart from their activities and identify the diverse and multiple perspectives embodied in them, with the aim of understanding their historical, social, cultural, political, and ideological contexts. The purpose of transformed practice is to provide learners with opportunities to take the lead in their own learning, to use what they know to chart alternative courses for action for realizing both their personal and social goals.
Pedagogical Models for Teaching Culture in CALL
Based on the theoretical frame work of two pedagogical approaches to teaching culture, this paper proposes three models that are applicable is CALL setting. CALL differs from the traditional classroom setting in many fundamental ways. CALL is learner-centered instead of the traditional teacher-centered. Traditionally learning a language is the grasp of linguistic knowledge, however, in CALL, language learning is more a process of the acquisition of communicative competence than a command of linguistic competence. Teachers' traditional role as chief presents, controllers, talkers, and criticizers has been transformed into directors, facilitators, reminders, monitors, and evaluators. Change is also occurring with advances in computer literacy among both teachers and students. Because of the changing nature of computers, CALL is an amorphous or unstructured discipline, constantly evolving both in terms of pedagogy and technological advances in hardware and software. Three pedagogical models are presented with an aim to adapt to these changes.
Problem-Posing Model
One kind of participatory pedagogy commonly used in CALL is problem-posing model. Learning happens in a complex and significant issues or concerns students face in their communities outside the classroom. Its aim is to help to acquire language points, cultural background information, and linguistic skills that are embedded in the problem-solving process. It differs from the traditional teaching model in many ways. Firstly, teachers' role has been changed from a traditional oracle and lecturer to consultant, guide, and resource provider; teachers are expected to become expert questioners, rather than providers of answers; teachers are no longer solitary working unit, they are encouraged to form a leaning team. Students' traditional role in the classroom has also been challenged. Students have been changed from acting as passive receptacles for hand-me-down knowledge, to students who are constructing their own knowledge. Students are involved in more activities in which they refine their own questions and search for answers. Instead of memorizing facts, students are more adept at complex problem-solving activities.
Web-Quest Model
This model encourages every learner to be an active finder. In the process of finding, students could acquire the methods of learning and thus find contentment in the learning process. Students acquire knowledge by various actions instead of rote listening and reading and a person's knowledge is constructed in a socio-cultural environment. The interaction between learners and the socio-cultural environment is of great importance. Web-quest model is a combination of participatory and multiliteracies pedagogy. The purpose of web-quest model is to push learners to use information to analyze, synthesis, and assess information. There are five principles for this model, which is called FOCUS, i.e., find great sites, orchestrate your learners and resources, challenge you learners and resources, use the medium, and scaffold his expectations.
The web's multimedia capabilities and interactive functions have made it an attractive medium for ESL students. Documents on the web cover a huge range of topics, are mostly written in English and are constantly increasing in number. The web is thus a rich database of authentic material. Here is a model lesson based on web-quest model requires that students practice on-line navigation and research skills and carefully decode information found at the site in order to complete the assignment.
Band 4 Scores 425 above, with a purpose to enhance cultural awareness and improve intercultural communication competence to be fully prepared to meet the challenges of a global economy. This case study is a part of the course, and the theme is "Time Orientation". 
Students' Feedback
To get insight into the effectiveness of these comprehensive integration of different pedagogical models, the author conducted a questionnaire survey to the students in the above-mentioned case study. They are Chinese college sophomore students with the language proficiency level of Chinese College English Test Band 4 Score 425 above. The author also did some interviews with the students. The data collected are of two types: quantitative and qualitative. The quantitative data came form the questionnaire survey. Forty-five questionnaires were returned. Table 1 clearly demonstrates that this comprehensive pedagogical model fits into students' needs. Not only do the students acquire the basic cultural notes, but also practice their abilities to learn by themselves and cooperation. However, it also emerges some problems, for example, 55.5% of students claim to confront extra study loads.
As to the problems and barriers to this teaching model, the inaccessibility of internet and computers ranks the first, with 80% of students experienced the difficulty (see Table 2 ). They also complained about the lack of technical support, extra work load. The qualitative data were then supplemented by a number of semi-structured interviews with students. The questionnaires and the interviews were all given in Chinese to facilitate ease of expression. 
Interview
As an important complement to the data analysis, a number of semi-structured interviews were conducted.
The application of CALL to learning culture is quite stimulating. It made our class very vivid; With access to internet, I acquired much information on the related subject, and what is important, with a task at hand, I was encouraged to take the initiative to learn. Moreover, I learned a lot from my peers in the process of group work. (Student A, personal interview, December 26, 2012) Generally speaking, this new way of teaching is more interesting than the traditional way of teaching. I practice my critical thinking by a research comparing the similarities and differences between the East and West will contribute to fewer conflicts between cultures. However, it was also demanding. I need to double my time and energy to complete the task. (Student B, personal interview, December 8, 2012) I came from the countryside and my knowledge about computers and internet is limited. So I had difficulty learning and doing tasks on a computer and web based teaching curriculum. Although it is active and interesting, I tend to lose confidence in collaboration with my fellow students. (Student C, personal interview, December 15, 2012) The interviews above show students' intense interest in this innovative pedagogical model and were greatly motivated by it. They claim to be the main agent of language acquisition, instead of passive listeners in the traditional language teaching class. They mostly deem it as a fruitful and constructive process. However, it also reveals some problems which need our further efforts.
Conclusions
Ever since the wide application of CALL, efforts have been made to explore its application in a diverse domain of teaching, among which teaching culture is an important arena. However, a model for CALL is difficult to describe in absolute terms, partly because of the many variables involved, partly because of the ever-changing nature of the technology, and also because of the wide variety of applications that are considered as CALL programs. To fully generalize the models for teaching culture in English teaching class, a comprehensive integrated model which combines the above-mentioned three is often adopted in real classroom setting. However, attempts need to be made to eliminate its current obstacles, for example, to ensure the accessibility of internet and computers at class, to improve students' computer literacy, and to provide consistent technical support.
